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This module describes the factors that need to be considered when planning and
organising entrepreneurial learning environments. It discusses approaches to

planning, the interdisciplinary nature of entrepreneurial learning and ethical and
sustainability issues. The challenges associated with writing entrepreneurial
learning goals, objectives and outcomes are also discussed. Finally, the module
suggests how to create a stimulating learning environment. This includes creative
uses of space, time, classroom layout and other resources to facilitate
entrepreneurial learning.

This module is accompanied by a ‘Go Deeper’ section with three documents:
Go Deeper 2.1

Entrepreneurial goals, learning objectives and outcomes

Go Deeper 2.2

Planning an entrepreneurial project

Go Deeper 2.3

Making the most of learning spaces and other resources
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Module Summary
Planning and organising entrepreneurial learning environments
Aims
Description

Intended
learning
outcomes

Main
learning
methods
Content

Assessment
Indicative time

• To outline the factors to consider when planning entrepreneurial

learning.
This module describes the factors that need to be considered
when planning and organising entrepreneurial learning
environments. It discusses approaches to planning, the
interdisciplinary nature of entrepreneurial learning and ethical and
sustainability issues. The challenges associated with writing
entrepreneurial learning goals, objectives and outcomes are also
discussed. Finally, the module suggests how to create a stimulating
learning environment. This includes creative uses of space, time,
classroom layout and other resources to facilitate

By the end of this module you should:
• discuss the debate around the writing of entrepreneurial learning
goals, objectives, and outcomes
• reflect on different planning models and theories that underpin
entrepreneurial learning
• explain why entrepreneurial planning should be ethical and
sustainable
• identify the potential for planning entrepreneurial learning
opportunities across the curriculum
• describe the factors to consider in creating an environment
conducive to entrepreneurial learning.
• Guided reading
• Video observations
• Creative exercises
• Self-directed activities
• Reflecting on personal experience
2.1. Planning entrepreneurial learning goals and outcomes that are
ethical and sustainable
What are the models and theories that underpin planning for
entrepreneurial learning?
How do you write entrepreneurial learning goals and outcomes?
How should planning take into account ethical and sustainable
actions?
2.2. Making connections
What is interdisciplinary nature of entrepreneurial learning?
How do you plan to connect classroom and real-world learning?
2.2. Creating an empowering entrepreneurial learning environment
How do you make the best use of time, space, classroom layout
and other resources to facilitate entrepreneurial learning?
LoopMe reflections
4 hours



MODULE INTRODUCTION
ACTIVITY
WATCH: Introduction to EntreCompEdu Module 2 – Planning and organising
entrepreneurial learning environments

https://youtu.be/egf0eJy0jnI



2.1 Planning entrepreneurial learning goals and outcomes
that are ethical and sustainable
2.1.1 Planning entrepreneurial learning goals and outcomes
How do you view planning? Is planning for entrepreneurial learning any different
to typical planning of lessons and units?
Wherever you teach, the likelihood is that you have to plan lessons, modules
and/or schemes of work. Or perhaps you are provided with plans to adapt.
Whatever your context, how do you view planning?
If you think of your lesson plans in the next week or so, are there opportunities to
include specific entrepreneurial competences, such as encouraging students to
spot opportunities or show a sense of initiative?
It is important to stress that planning for entrepreneurial learning should focus on
providing students with opportunities to demonstrate their progress towards
achieving entrepreneurial competences. As with other lessons, there should be an
alignment between intended learning goals or outcomes, activities, and
assessment.



Using constructive alignment
Common teaching advice sees planning as a series of stages, which are
summarized by the principle of ‘constructive alignment’.1 This suggests that the
learning objectives should be shared with learners, activities set to enable them to
achieve these and appropriate assessment strategies chosen.

Figure 2.1. Principles of Constructive alignment

1 Biggs, J. (2003) Aligning Teaching & Assessment to Curriculum Objectives, (Imaginative Curriculum Project,
LTSN Generic Centre)



Setting goals, objectives or intended learning outcomes

Optional Going deeper 2.1:
Learning goals, objectives, and outcomes
Need to know more background on goals, objectives, and outcomes? For those
who want a little more depth, Go Deeper 2.1 provides you with insights and detail
on the relationship between goals, learning objectives and intended learning
outcomes, which can be a confusing area.
To access Module 2 Go Deeper 2.1, click here.

Setting goals is both an important aspect of entrepreneurship and students’
learning in general. Research2 shows that the most effective goal setting involves

students in setting their own goals. When students are engaged in goal setting
themselves, it is proven to impact on student motivation, self-management skills
and self-efficacy (the belief that one can succeed at something). Put simply, by
setting their own learning goals, they are already developing some of the
EntreComp competences (i.e. 2.1 Self-awareness and self-efficacy and 2.2
Motivation and perseverance).
Research also highlights that the nature of the goals that students set themselves
is important. Goals have to be challenging, rather than the ‘do your best’ kind.3
When students are most interested in achieving high grades or outperforming
others (performance goals), then in the longer run their learning is likely to be
shallower than those who want to improve for the sake of learning and put in the
necessary hard work (mastery goals).

2 Moeller, Aleidine Kramer; Theiler, Janine M.; and Wu, Chaorong, "Goal Setting and Student Achievement: A
Longitudinal Study" (2012). Faculty Publications: Department of Teaching, Learning and Teacher Education.
159. http://digitalcommons.unl.edu/teachlearnfacpub/159
3 Hattie, J. (2009) Visible Learning, Routledge.



There are implications here for planning entrepreneurial learning. You should think
about:
•

engaging students in setting their own goals
o to motivate and build self-efficacy (EntreComp 2.1 and 2.2

•

providing challenging, open-ended tasks
o to build students vision of how their learning will develop, practice
perseverance and to encourage deeper learning (EntreComp 1.3 and
2.2)

•

creating a climate in which brilliant failures are seen in a positive light
o to help them learn to cope with ambiguity, failure and to manage risks
(EntreComp 3.3)

•

rewarding students’ efforts as well as their outcomes
o to help them learn from experience (EntreComp 3.5)

•

developing routines in which students regularly review their own progress

o to help them learn from experience (EntreComp 3.5)

Using EntreComp to set intended learning goals or outcomes
The EntreComp model aims to support teachers to identify which entrepreneurial
competences they are already developing, or could plan to develop, through their
teaching. It does this by breaking down each of the 15 competences into building
blocks of learning – helping teachers and trainers see what learners need to
experience or practice in order to develop a specific competence.

Using EntreComp to map or plan a particular learning activity
At the top level, teachers can simply use the list of fifteen competences and the
building blocks of each to explore which of these competences they could or
should be developing through a particular activity. It can help to map what you are



doing and show you what you could do. This could mean tweaking the learning
just a little bit to include a particular competence in the learning process, or bigger
changes if you want to include a more demanding entrepreneurial project
approach in your curriculum.

Fig 2.2 The EntreComp Building Blocks

Using EntreComp as a dictionary of learning outcomes
Using EntreComp as a ‘dictionary’ means that you can explore whether any
learning outcomes in EntreComp could be useful to include in your planning. For
each of those building blocks, EntreComp provides a learning outcome across
eight progression levels.



These eight levels are not aligned to educational levels, but instead show learning
outcomes that increase in the autonomy of the learner and evidence the increasing
complexity of a learning activity.
These levels offer educators a way in to see how to understand the progression
their learners follow in their learners, and also to see how the design of their
learning activities can progress to encourage and ask for more autonomy and more
complexity from their students.



EntreComp Competence 3.4: Working with Others
The levels reflect increasing levels of autonomy (working independently of the teacher) and increasing complexity of the learning… increases…
BUILDING
BLOCK

Develop
emotional
intelligence.

FOUNDATION
1

I
can
show
empathy towards
others.

Listen actively.

I
can
show
empathy towards
others.

Team up.

I am open to
working alone as
well
as
with
others,
playing
different
roles
and taking some
responsibility.

Work together.

I am open to
involving others
in
my
valuecreating
activities.

INTERMEDIATE
2
I can recognise
the role of my
emotions,
attitudes
and
behaviours
in
shaping others’
attitudes
and
behaviours
I can discuss the
benefits
of
listening to other
people’s ideas for
achieving my (or
my team's) goals.
I am willing to
change my way
of working in a
group.

I can contribute to
simple
valuecreating
activities.

3

I can express my
(or my team's)
value-creating
ideas assertively.

ADVANCED
4

5

I can face and
solve conflicts.

I can compromise
where
necessary.

I can listen to
other
people’s
ideas for creating
value
without
showing
prejudice.

I can listen to my
end users.

I can describe
different
techniques
for
managing
relationships with
end users.

I can work with a
range
of
individuals
and
teams.

I
share
the
ownership
of
value-creating
activities with the
members of my
team

I can build a team
based on the
individual
knowledge, skills,
and attitudes of
each member.

I can contribute to
group decisionmaking
constructively.

I can create a
team of people
who can work
together in a
value-creating
activity.

I
can
use
techniques and
tools that help
people to work
together.

EXPERT
6
I can deal with
non-assertive
behaviour
that
hinders my value
-creating
activities
(e.g.
destructive
attitudes]
I can put in place
strategies
to
actively listen to
my end users and
act
on
their
needs.
I can contribute to
creating value by
teaming up with
distributed
communities
through
digital
technologies.
I can give people
the help and
support
they
need to perform
at
their
best
within a team.

7

8

I can manage
conflicts
effectively.

I can pull together
information from
a wide range of
sources
to
understand my
end users' needs.
I
can
design
physical
and
virtual
spaces
that encourage
team members to
work together.

I can build an
organisation’s
capacity to create
value
by
encouraging
people to work
together.

I can work with a
remote team of
people who can
independently
contribute to a
value-creating
activity.

I
can
design
working methods
and
incentives
that enable team
members to work
well together.

Practical example: Our Community Garden
The ‘I can…’ statements within EntreComp are included as a means of developing
more specific learning outcomes appropriate for the contexts within which you
work.
For example, suppose you decide to set students the challenge of developing a
community garden as a suitable context to apply their entrepreneurial learning.
Box 2.1 shows how the broader goal of establishing a community garden can be
broken down into smaller project and lesson objectives.



Project: Our Community Garden
Entrepreneurial goal
• to create social, cultural, and economic value for the school and community
through the creation of a community garden within the school
Project objectives
• to recruit by September a planning committee made up of student
representation from each year
• to devise a business plan to be approved by the school governors by the end of
September
• to consult with members of the community to participate in the design and
running of the school garden
• to make a 10% profit by the end of the first year
Lesson objectives
By the end of the lesson(s) students should be able to
•

identify different kinds of social, cultural, and economic value that can be
created through a community garden (EntreComp 1.1)

•

work as a team to develop an inspiring vision of a community garden
(EntreComp 1.3 / 3.4)

•

communicate effectively when participating in structured discussion with
community members to gather support for the community garden (EntreComp
2.5)

•

spot opportunities to create financial value from the garden through specific
products or services (EntreComp 1.1)

•

create a business plan or idea canvas to develop a community garden and
submit to the school governors (EntreComp 3.2)

Box 2.1. Entrepreneurial goals and objectives



Adapting entrepreneurial learning to different subject contexts:
The lesson objectives in the table are adapted from EntreComp (the linked
competences are in brackets). There is also the: possibility to link the learning from
this activity to specific subject areas, such as mathematics (building the financials
of a project and applying problem solving skills), geography (linking to natural
science or environmental themes) or languages (developing the vocabulary to
deal with customers or suppliers in different languages). This means that the
entrepreneurial learning still happens, but learning objectives are adapted or
different ones included.

Aligning assessment to entrepreneurial competences
In entrepreneurial learning, it is particularly important to choose assessment
strategies that enable students to demonstrate their competence, which should
not only revolve around the written word and what they can remember (see
module 4).
Moreover, when planning for such an alignment you should think carefully about
having a clear, authentic, and stimulating context for entrepreneurial learning to
occur. Where possible, consider goal setting together with students, and you
should make clear to students how they will be assessed so that learning is visible
i.e. share with them the success criteria.
Take the example pf primary school students who are carrying out a healthy eating
project as a learning activity.

1. GOAL: The goal of the learning activity is to create an idea to support healthy
eating in the community and present the ideas back to peers. Students
might come up with the idea for a healthy granola bar for children, and then
explore ways of advertising these to the local community.



2. LEARNING OBJECTIVES: In so doing, students consider the resources they
have themselves and the resources they are able to access – in terms of

knowledge, skills, and material resources – and will create value using those
resources. From an entrepreneurial perspective, the learning objectives
might revolve around promoting communication, teamwork, and planning
skills, and incorporating creative thinking at both the beginning (to come up
with the idea) but also throughout the learning process.
3. SUCCESS CRITERIA: Success criteria should be expressed in terms of what
students will say, do, make, or write to show that they are moving towards
achieving the learning objectives.
4. ASSESSMENT: Assessment then returns to the extent to which students
meet the success criteria which can be implemented via:
a. Teacher feedback during the process of students’ creating their
posters
b. Self-assessment of groups using rubrics linked to success criteria
c. Peer assessment as groups
d. Plenary discussion reviewing progress against the intended learning
outcomes
While such an approach has merit, in making clear to students the purpose and
direction of lessons, entrepreneurial learning is not predictable. And this is one of
its appealing features. Hence, students do not necessarily need to follow
prescribed objectives on every occasion, because they need the scope to be
creative, imaginative, and resourceful. So, the challenge of such an approach is to
be structured but allow students flexibility to maximise the depth to which they
can develop entrepreneurial competences. The ‘Go Deeper 2.1’ reading discusses
this in further detail.



Building in the EntreComp Principles: ideas from this section
Creativity

Facilitates creative thinking throughout the process as a
learning experience by allowing students to explore
multiple ideas and tackle different problems they come
up against

Real-World

Promotes active learning through real-world contexts by
encouraging

students

to

consider

the

real-world

relevance of their idea

Value creation

Encourages students to create value for others – can do
this by asking them to identify the value of their idea for
the community as part of the project brief

Collaboration

Fosters purposeful collaboration both in and beyond
school – can do this by supporting students to work
together productively in a teamwork approach.

Reflection

Stimulates reflection, flexible thinking and learning from
experience – can do this through a reflection assessment
process

Visibility

Makes entrepreneurial competences an explicit part of
learning and assessment – through student led goal
setting and by sharing the assessment criteria with
students from the beginning



2.1.2 Planning should take into account ethical and sustainable
actions
EntreComp identifies ‘ethical and sustainable thinking’ (1.5) as an entrepreneurial
competence that should be demonstrated. This means that students should
always consider the potential impact of their product or service on people’s lives
and the environment.

Ethical awareness
Ethical awareness is about identifying moral issues and dilemmas that arise. It
involves a willingness to reflect on the implications of behaviour, including our own,
on the lives of others; and making necessary changes. Box 2.2 includes examples
of practical strategies that you can use to ensure that there is an ethical dimension
to planning and teaching entrepreneurial projects.



Possible strategies to develop ethical awareness
• Ask ‘What are the basic values that our idea or service demonstrates?’ For
example, do we want this to be reliable, trustworthy, friendly, or to stand for
something else, such as fun, or affordability?
• Discuss whether the goals of the project are likely to bring environmental
benefits and, if so, to whom. If not, why not?
• Provide ‘What would you do?’ scenarios so students begin to think about their
responsibilities- see, for example, these scenarios as a grocery store owner.
• Discuss real-life cases of ethical entrepreneurial projects using the Internet,
newspapers

and

other

media

e.g.

http://entrepreneur.nyu.edu/blog/2019/05/08/ethical-entrepreneurshipeducation/
• With secondary school students, hold group or whole-class discussions over:
‘What would you do?’ in these workplace scenarios
• Discuss examples of famous Whistle-blowers e.g. Mark Whitacre who exposed
price-fixing in agriculture and who became the subject of the film ‘The Informant’
starring Mat Damon.
• Role-play focusing on potential ethical dilemmas when planning a new product
or service e.g. a new video game for young people that contains some moderate
violence
• Set up the classroom as an ethics committee or ‘court room’ to hear cases of
possible unethical behaviour, assigning prosecuting, defending and arbitration
roles to individuals
• Use stories which feature a strong ethical dimension
Box 2.2 Practical strategies to raise ethical awareness

Most organisations and institutions, including schools and colleges, have
statements of values which are a good starting point for discussion. These are often
enshrined in their mission statement.

These should be framed in a way that

highlights the intention to do good, for example in supporting human rights,



protecting the environment, and benefiting the community. Students can collect
and discuss mission statements (Box 2.3), vote for their favourite and explain why.
They can also design their own personal brand based on their own values and
identity. Barclays Life Skills is one organisation that provides lesson plans in this
area.

Examples of Mission statements
• The Humane Society - Celebrating Animals, Confronting Cruelty
• Oxfam - to create lasting solutions to poverty, hunger, and social injustice
• Starbucks Coffee - nurturing the human spirit - one person, one cup at a time
• Google - To organise the world’s information and make it universally accessible
and useful
• Association for the Blind and Visually Impaired [American]- I lost my sight not my
vision
• Sony - To be a company that inspires and fulfils your curiosity
• TED - spread ideas
• Virgin - Disruption is in our DNA
• Walmart - We save people money so they can live better
• Coca Cola - to refresh the world in mind, body, and spirit
• World Wildlife Fund - to conserve nature and reduce the most pressing threats
to the diversity of life on Earth
• Microsoft - to empower every person and every organisation on the planet to
achieve more.
Box 2.3. Examples of Mission Statements

Increasingly, many organisations have value statements which reflect their
commitment to care for the environment. Students might review the top 10 most
eco-friendly companies in the world and consider how these examples illustrate
the concept of corporate social responsibility.



Sustainability
Over recent decades, because of greater awareness of humanity’s impact on the
environment, education for sustainability4 has become a feature in many
educational systems across Europe. The European Commission’s vision is to see a
sustainable Europe by 2030 using the United Nation’s Sustainable Development
Goals as a reference point.5 In particular, it expects new business models (based on
‘green’ entrepreneurship’) combined with education to create the right conditions
for sustainability. Within this context, entrepreneurial education clearly has an
important role to play. When planning the curriculum then, and in the general life
of the school or college, the principle of ‘act local and think global’ is a useful one
to follow. Table 2.1 provides 10 suggestions to promote sustainability.

Possible activities
1.

Participate in a tree-planting scheme

2. Begin and sustain a school allotment or garden
3. Ask students to take the quiz to check their individual footprint (impact) on
the environment: http://myfootprint.org). Then, students can develop plans
to decrease their environmental impact on the Earth.
4. Set students the challenge of finding 10 ways in which the school could go
paperless
5. Participate in International Walk to School Day
6. Begin a student-run recycling club
7. Use recycled materials and host a competition for the most creative works
of art
8. Invite to school or college a ‘green entrepreneur’ to talk about their work
9. Visit an organic farm and interview the farmer about their business
10. Become an eco-school (https://www.ecoschools.global/)

4 This is defined as actions that satisfies the needs of the present without compromising the ability of future
generations to satisfy their needs.
5 European Commission (2019) Reflection Paper. Towards a Sustainable Europe by 2030. Available at:
https://ec.europa.eu/commission/sites/beta-political/files/rp_sustainable_europe_30-01_en_web.pdf



Table 2.1. Suggestions for sustainability

As well as these general ideas, you should encourage students to think about the
journey of their new idea or service from a sustainability viewpoint, which they
could display on a storyboard. In a business context, this refers to the product life
cycle with sustainable innovations based on the 3 Ps of profit, people, and planet.



LoopMe Group Forum Task 2.1
Can you show EntreComp in your past teaching activities?
The Group Forum in LoopMe is a space to meet and reflect with other
participants on the course. Go there and share your results of the following task:
Based on the model of constructive alignment (see 2.1.1), share how a simple
activity you have used before develops one (or more) of the EntreComp
competences. You might find the EntreComp teacher cards useful again here.
EntreComp Teacher cards:
https://bantani.com/wp-content/uploads/2020/10/EntreComp-TeacherCards-EN.pdf
GROUP FORUM REPORT: Share with colleagues in the LoopMe Group Forum –
you also should provide feedback on others’ contributions.

LoopMe Individual Task 2.1
Entrepreneurial learning for sustainable development
UNESCO has produced comprehensive online materials on sustainable
development. Visit its website and choose one of the contemporary issues to
reflect upon (e.g. sustainable tourism).
Link: http://www.unesco.org/education/tlsf/mods/theme_c.html
For example; in what ways could your students find out more about the topic
and use their knowledge to influence others to become more conscious
travellers?
How can you include the SDGs into your teaching? Using the SDGs, design a
simple activity that develops one of the EntreComp competences with your

students, relevant to your teaching. Use the link below as an activity template,
and download the PDF to share with your trainer:
Link: https://su.vc/sgds



Share your reflections on the development of this plan with your trainer in

LoopMe.



2.2 Making connections
The ability to make connections is an essential element of being entrepreneurial.
For example, this means making connections with:
people e.g. customers, employees, and other stakeholders
places e.g. at local, regional, national, and global levels
cultures e.g. customs, traditions, laws, dress, religious beliefs6
times e.g. past, present, and future
ideas e.g. old and new, big, and small
resources e.g. materials, cost, sustainability
services e.g. technologies, transport, communication
As educators, you will also know the importance of connecting to students’ prior
knowledge and experience. For example, through the use of pre assessment tasks,
mind maps and Know, Want and Learn (KWL) charts, in which students record what
they already know about a subject, what they want to find out and (later) what they
have learned. Another level of connecting exists in schools and colleges who
pursue interdisciplinary studies or cross-curricular projects.
Across Europe, the school and college curricula are organised in different ways
e.g. according to projects, themes, subjects (core and non-core), interdisciplinary
studies, or work-based learning. Whatever your specific context, it can be a useful

starting point to explore what natural connections can be made between
EntreComp’s 17 competences and your curriculum.

6 Of course, being entrepreneurial also means respecting distinctiveness and showing cultural sensitivities.



We can consider three examples:

1. Primary school

cross-curricular theme

2. Secondary school

subject-based (history)

3. Vocational college

apprenticeship scheme (hairdressing)

2.2.1. Primary school – creating a cross-curricular theme
Primary schools plan in different ways (e.g. topics, themes, questions, areas of
learning and more traditional subject lines). Many use a cross-curricular approach
as teachers aim to integrate learning experiences around a common interest or
theme. Cross-curricular planning and teaching is not without its critics, concerned
over such issues as securing progression within subject-specific knowledge and
skills. If you teach in the primary school, whatever your approach, it is worth
reflecting on how you might most effectively plan for the integration of
entrepreneurial competences across many ‘subjects’ within a primary curriculum.
One solution is to follow a Problem-Based Learning (PBL) approach to planning.
This is based on the use of real-life, open-ended scenarios to trigger students’
interest and provide opportunities for applied learning e.g. the application of skills



such as teamwork, research, creativity, and critical thinking. You might set students
the following problem:
•

Work as a group to plan a 5-day holiday to a chosen European
destination for a family of 4 on a budget of 1000 Euros. You may choose
when you go during the year.

In this scenario, students might decide on the profile of each member of the
adopted family or you might provide such details. You might, for example, want to
challenge stereotypes of a ‘nuclear’ family of mother and father and two children.
It could be a single father with three small children or a lesbian couple with
children.
You can gradually reveal additional information related to the task, week-on-week,
which mirrors real life and prompts students to possibly rethink their approach. For
example
•

One of your family members has found out that they have an unexpected
commitment at home during the planned holiday which they would like to
attend.

•

You find out that your chosen destination has just had increased security
concerns following a recent terrorist incident.

•

The weather has taken a turn for the worst at your planned destination. The
forecast is torrential rain.

•

A family friend who promised to look after your dog while you were away
has had to cancel because her mother has to have an operation in hospital
that week

The ‘live’ nature of problem-based learning lends itself to integrating
entrepreneurial skills and dispositions.



Figure 2.2 provides an overview of some example curriculum areas that such a
scenario might address. These are included as questions to reflect the inquirybased nature of PBL. Links to EntreComp’s entrepreneurial competences are
noted in brackets.
As with all interdisciplinary approaches, caution is needed not to ‘force’ artificial
links – for example, it might be imaginative for a group from the UK to choose Italy
as their destination to meet the needs and interests of their ‘family’, but not very
practical to swim there to save money!
When planning to integrate the entrepreneurial competences it is essential that
you reflect carefully about their nature. The focus must be on students being
entrepreneurial.
For example, in Figure 2.2 we ask the question: ‘How will we stay in touch with
people at home while away?’ For this to have the potential for entrepreneurial
learning then students need to think innovatively about how they can create
something of social value
•

create a holiday album online through Shutterfly, Apple photos, Amazon
prime photos or Google photos

•

start an email thread sharing a favourite holiday recipe or landmark

•

write a travel blog

And, of course, there are many apps which enable people to keep in touch. In
Japan, LINE began as a response to the 2011 tsunami and earthquake and now
proclaims itself as the fastest growing mobile messenger app in the world.7

7 https://line.me/en/



Mapping the connections with different subject areas (EntreComp competence links in brackets)
MATHEMATICS
•

How do different tour operators compare in prices? Can we negotiate a

COMMUNICATION & LANGUAGES
•

better deal, or shall we make our own arrangements? (2.4)

How can we best plan and manage this holiday? Do we need a
schedule? Should this be in ‘hard copy’ or e-copy? Word? Excel? (1.4)

•

How will we travel to our destination(s)? (1.5)

•

What are the key resources we need? (2.3)

•

What is the most cost-effective form of transport that we will use? (2.4)

•

How will we stay in touch with people at home while away? (3.2)

•

What is our daily budget? Will we be visiting famous landmarks? If so,

•

How will we prepare for opportunities to practise speaking

how much will the entry costs be? What about refreshments? (2.4)
•

How can we generate income while away? (1.2)

•

HUMANITIES
What are the most famous historical figures/landmarks
where we are visiting? (1.4)

•
•

Are there any customs or traditions that we need to know

English/French/Spanish (native language)? (1.1)

SCIENCE
•

What health and safety factors do we need to consider while travelling?
(3.3)

•

Does any of our family have any medical conditions? If so, what do we
need to consider? (3.2)

about e.g. dress, food, manners? (3.3)

•

Do we need to pack weatherproof clothing? (3.2)

How can we travel in a sustainable way? (1.5)

•

Are we visiting…woodlands, beach, mountains etc.? If so, what do we
need to know about plant and animal life and their habitats? (3.2)

ARTS

PERSONAL DEVELOPMENT

Are there any famous galleries worth visiting? What works of art may be on

•

Where do we want to go and why? (1.1, 1.2)

display? (1.4)

•

What if we disagree? (3.4)

•

What things do we anticipate seeing that might make us say ‘Wow!’ (1.4)

•

What will be the profile of our family of 4? (1.2)

•

On the journey itself, what might be the most unusual patterns, lines, shapes,

•

Who will do which tasks in our group? (3.4)

•

What are our deadlines? (3.2)

•

What are our contingency plans? (3.3)

•

Would we go again? (3.5)

•

people, places, colours, objects that we see? Can we use these observations
to create something new? (1.1)
•

Can we create a multimedia commentary on our holiday? (1.2)



2.2.2 Secondary school subject - history
Although there are differences across Europe in the content of the history
secondary curriculum and how history is planned and taught, there is broad
agreement that European history involves a continued process of constructing and
reconstructing the past.8 In practice, this means understanding why things
happened, what effect events had, how and why life has changed and how the
past has been interpreted in different ways. People have always been
entrepreneurial throughout history, even before the word was invented in the
sixteenth century.9 Table 2 gives examples of entrepreneurial behaviours (from
EntreComp) that could be highlighted through different historical events, themes,
periods, and questions. Although famous figures are mentioned, it is important that
students see how people from all walks of life – beyond the ‘great and the good’ –
have showed an entrepreneurial spirit.
Take the 14th-century Black Death as an example. This was the largest
demographic disaster in European history with estimates of up to 60% fatalities. In
such gloomy times, people managed risk and uncertainty. For example, Italian
merchants divided their cargoes among ships or by insuring them to reduce
possible losses incurred if crews became infected and merchandise destroyed.
Labourers negotiated higher wages, shorter hours, and longer holidays because
their services were in high demand.
The examples mentioned in Table 2 could lead to discussion about many of the
entrepreneurial competences other than those listed. For example, while a teacher
could talk about the perseverance of the Suffragettes in staying true to their
convictions, spotting opportunities, and working together could also feature. Prior
to the release of the film Suffragette in 2015, most attention focused on the heroine

8 See European Association of History Educators website, https://www.euroclio.eu/
9 The word ‘entrepreneur’ originally meant ‘undertaker’ in French and was first used to describe someone
who undertook the management of a theatrical or musical performance in sixteenth-century France.



Emmeline Pankhurst. But an all-female team (a writer, director and two film
producers) spotted an opportunity to tell the story of Maud Watts, one of the many
thousands of faceless women, who transformed herself into a leading figure within
the suffragette movement. This is an example of cultural value being added by a
modern-day team working closely together.



Theme

Historical
events

Examples
•
•
•
•
•

Black Death; The Crusades, First World War
French Revolution
Great Depression
Formation of European Economic Community
Fall of the Berlin Wall

•

•
•
•

Pericles; Alexander the Great; Hannibal; Julius Caesar; Constantine; Charlemagne; Spotting opportunities (1.1), Vision (1.3)
Ferdinand and Isabella of Spain; Elizabeth I; Louis XIV; Peter the Great; Frederick
Creativity (1.2)
the Great; Napoleon; Bismarck
Inventors and their inventions across science, medicine, industry, technologies,
communication, recreation, transport, arts, sport, book publishing
Vision (1.3)
Birth and spread of Christianity and/or Islam
Financial and economic literacy (2.4)
commerce, banking, and trade (Benelux Countries)
Motivation and perseverance (2.2)
Suffragettes

•
•
•
•
•
•
•
•

Stone age: technologies, henge building
Golden Age of Athens: invention of democracy
Spain and Portugal and the explorations of ‘discovery’
France and the Enlightenment
Italy and the Renaissance
Germany and the Reformation
England and Wales and the industrial revolution
Computer Age

•

How did cities and states attempt to address problems brought about by Vision (1.3)
Mobilising resources (2.3)
modernization e.g. poverty?
Self-awareness (2.1)
What are we remembering on Remembrance Day?

Historical
people
•

Historical
themes
Historical
periods

Historical
questions

Entrepreneurial possibilities
Coping with uncertainty (3.3)
Valuing ideas (1.4)
Financial and economic literacy (2.4)
Working together (3.4)
Spotting opportunities (1.1)

•

Working together (3.4)
Creativity (1.2), Valuing ideas (1.4)
Mobilising resources (2.3)
Vision (1.3)
Creativity (1.2)
Taking the initiative (3.1)
Spotting opportunities (1.1)
Creativity (1.2)

Table 2.2. Examples of how entrepreneurial competences link to History



2.2.3. Vocational education – apprenticeship
Vocational education aims to develop students’ working competence including
mastery of everyday procedures in a specified domain, wider dispositions (e.g.
resilience), craftsmanship and an understanding of economic and social sides of
work.10 Apprenticeships are widely used across Europe as a means of making the
transition from school to employment smoother and address labour market
imbalances. Typically, apprentices receive on-the-job training (60-80 per cent of
their time) and the remaining time attending technical training at a college or
institute.
Table 3 includes planning for an apprenticeship in hairdressing and possible
references to entrepreneurial competences. In addition to these tasks, typically
apprentices would be expected to perform assigned jobs in line with quality and
production standards required by the industry e.g. the safe use and operation of
equipment. Hairdressing offers opportunities for apprentices to observe
entrepreneurial opportunities (e.g. selling haircare products, offering styling
services), and drawing up plans to run their own salons, whether ‘on-the-go’, from
home or at a physical store. They might consider developing their own hair care
products, since some manufacturers will place their products packaged under the
hairdresser’s name.
Planned college training sessions with apprentices might include sharing stories of
innovative hairdressers, past and present, to illustrate their entrepreneurial spirit.
For example, Toni Mascolo (co-founder of Toni & Guy) pioneered Japanese
samurai scissors, which were much sharper than ordinary scissors, allowing for
more creativity. He also introduced ‘look books’ suggesting styles that clients could
choose from. But his advice was ‘not necessarily cut what the client wants. Often
when clients think they’re looking at the hair, they’re actually admiring how

10 Lucas, B., Spencer, E. and Claxton, G. (2012) How to teach vocational education: A theory of vocational
pedagogy, London: City and Guilds.

stunning the model looks.’ 11 Planning for entrepreneurial competences might also
include training students how to:
•

blog about hair or start a hair vlog (short video)

•

become a YouTube hair stylist

•

organise hair exhibition

•

write a style guide

•

offer wedding consultation services or a hair recycling business.

Hairdressing competences

EntreComp links

hair cutting e.g. design and create patterns in hair

Vision (1.1)
Creativity (1.2)

hair styling e.g. how different factors influence the choice

Valuing ideas (1.4)

and direction of plaited or twisted style
sale of hair products: promote and sell products and

Spotting

services to clients

opportunities (1.1)

Table 2.3. Examples of hairdressing and entrepreneurial competences

11 Bounds, A. (2017) ‘Toni Mascolo, hairdresser and entrepreneur, 1942-2017’, Financial Times, 23 December
2017.



Optional Going deeper 2.2
Planning an entrepreneurial project
Need to know more background on planning an entrepreneurial project? For
those who want a little more depth, Go Deeper 2.2 provides you with insights and
detail.
You can access Go Deeper 2.2 here
https://issuu.com/bantaniedu/docs/entrecompedu_cpd_module_2__go_deeper_2.2



LoopMe Group Forum Task 2.2
Making connections
The Group Forum in LoopMe is a space to meet and reflect with other
participants on the course. Go there and share your results of the following task:
PLAN: Think of a theme that you can use in your teaching to connect your
curriculum to the real-life experience of your learners. Plan a simple activity
based on this theme that you can use in your teaching, either face to face or
online classroom. You can use the following learning design tool:
Entrepreneurial activity canvas: https://su.vc/activities
GROUP FORUM REPORT: Share with colleagues in the Group Forum – you also
should provide feedback on others’ contributions.
Forum link: LoopMe

LoopMe Individual Task 2.2
Making connections
Implement your plan in one of the following ways. Either (1) Discuss your activity
plan with a colleague. Feedback from colleagues is important - what feedback
does your colleague have to improve your activity? Or (2) Do the activity with
your learners. Feedback from students is important! What feedback do your
students on the activity, and do they think more activities like this would be
helpful for their learning?
Reflection: After conducting this exercise, reflect on the following questions.
1.

What would change based on the feedback from your colleague and/or

students?

2.

What EntreCompEdu principles (see module 1) have you used in this

activity – could you enhance this further?



TRAINER REPORT: Share your reflections on the development of this plan with
your trainer in LoopMe.
[In LoopMe, click on ‘report’ to start your reflection loop]



2.3 Creating an empowering entrepreneurial learning
environment
The learning environment refers to the various locations, contexts and cultures
within which students learn.

Optional Going deeper 2.3:
Making the most of learning spaces and other resources
Need to know more background on how to use learning spaces? For those who
want a little more depth, Go Deeper 2.3 provides you with insights and detail.
You can access Go Deeper 2.3 here
https://issuu.com/bantaniedu/docs/entrecompedu_cpd_module_2__go_deeper_2.3

Opening up our understanding of what can be a learning environment
Increasingly, in a digital age, it is recognised that learning happens beyond the
school walls, incorporating other public spaces such as museums, galleries, and
laboratories, as well as virtual worlds.
These spaces can enable innovative ways of working with students and allow
students to produce new knowledge. For example, in the United Kingdom, one live
project involved museums hosting classes of primary school children for a term12.
While there were logistical challenges to overcome, these were outweighed by
the all-round benefits. Museum staff gained a deeper understanding of their
younger audiences, which enabled them to plan and deliver more relevant,

12 https://www.kcl.ac.uk/Cultural/-/Projects/My-Primary-School-is-at-the-Museum



engaging programmes. For schools and teachers, the project illustrated the
creative potential of taking learning into the community. For students, these
included: increased confidence, improved social and communication skills, greater
engagement with and sense of 'ownership' of local cultural spaces and places. The
choice of learning activities is central to learning outcomes, but which EntreComp
competences could the use of a different learning environment potentially help to
support?
•

Vision – by being opened up to new possibilities through the potential of
different learning spaces

•

Working with others – through the experience of cooperating with new
people beyond their peers who are part of the new/different learning
environment

•

Coping with ambiguity, uncertainty, and risk – by being within a new
environment where they are not certain of the norms of behaviour or
learning.

Pedagogies such as place-based learning can provide opportunities for students
to apply their entrepreneurial competences in the real world. Students might, for
example, explore how the local transport system works and how it could be
improved. The development of technologies offers students opportunities to
capture and analyse data in imaginative and efficient ways. Drone-based learning,
for instance, allows students access to places which might otherwise be too
inaccessible or dangerous. Through such innovations, students can plan new
routes and interpret the landscape to gain new insights.



Opening up how you use time and space in your learning environments
How you use time and space are indicators of your attitudes towards the learning
environment – see the table below. These are practical steps that you can take to
explore how best to make use of time and space.



Using time differently
Block periods of time at particular
points in the term to allow more
sustained work in areas such as
entrepreneurial learning.
Hold an annual innovation or
enterprise week and invite in
parents and others into school to
see the outcomes.
Make use of informal times during
the day to highlight entrepreneurial
opportunities e.g. lunch queues,
break-times, waiting for pick-up
transport.
Network with other schools and
collaborate to hold an event

Make appropriate cross-curricular
links in planning to show how
entrepreneurial competences can
be integrated across subjects

Hold
honest
staffroom
conversations about whether any
time is ‘wasted’ during the day

Re-assess the use of time at various
parts of the day: carry out a timeand-motion study

Research different models
arranging the timetable

Using space differently
Ask students to audit current usage of
school space. Can they find potential
areas that could be better used e.g. as
innovation hubs?
Reposition tables, filing cabinets, easels,
and bookcases to create spaces and
places for note taking, researching,
brainstorming, and experimenting.
If you have an Interactive Whiteboard,
reflect on how well it is used by students
as well as yourself.

Create opportunities for students to
choose resources and tasks to undertake,
provided these are used or completed
within a set time period.
Rather than simply rearrange furniture,
consider a radical redesign of your
classroom and school/college. Invite
students to design a class or school
makeover and to suggest fundraising
possibilities. Create teams of student
architects.
Ensure that there are quiet areas within
the environment so students can focus.
Involve students in creating and naming
this area e.g. ‘Mountain top’, ‘the cave’, ‘the
retreat’, ‘campfire’.
Allocate responsibility for different parts
of the school environment to groups of
students. What opportunities can they
spot to improve usage?

of Design a flexible classroom environment,
to suit the purpose of the learning e.g.
change
seating
arrangements
for
collaborative
learning,
individual
coaching, or practical tasks.



Reflect on times during the year
which might be better used to
engage students e.g. immediately
after examinations

Discuss with the wider community regular
opportunities for students to use spaces
for learning e.g. museums, parks,
galleries, retail outlets

Table 2.4. Creative use of time and space to support entrepreneurial learning

What really matters in entrepreneurship education is enabling and empowering
students to take ownership of their own environment themselves. This begins by
providing them with opportunities so that they can find and use resources
responsibly. During projects, students need to gain experience in managing and
deploying a range of resources (books, stationery, visual materials, technologies,
objects, finance, each other). Through regular experience and reflection, students
should aim to become confident and skilled in mobilizing resources.

This can be achieved by establishing regular routines as part of classroom life e.g.
students knowing what is expected of them in collecting and returning resources
or showing initiative when without a resource. Posters and signage can act as
reminders of where resources should be placed after use and the responsibilities
of care everyone can show. This extends to out-of-class resources and occasions
when students are visiting sites.

Can you reshape your own learning environments?
The learning environment you use most often, probably a school classroom, can
also be reshaped to enhance learning. But there are often barriers of budget and
available resources.



You could involve your students in a budget re-design process. This could help to
focus your school on a more learner-centred approach and create a sense of
community towards the learning space. Think about the student experiences
rather than the physical space or furniture
1. Is the current design meant to work for the room or is it for the students
involved?
2. How big is the teacher space in your classroom? In some classrooms, the
space at the ‘front’ of the class can be up to 25% of the room. By changing
this, you open up more space for learners.
3. Does the space design help you as an educator to develop entrepreneurial
learning approaches such as enhanced working with others?
4. How do you know if the design or plan of this learning space is working to
help your teaching? Don’t change things radically before being sure how
you will know if it is working.
Some words that can be useful to think about are below:
•

Flexible: The space can be changed around.

•

Agile: can be changed around quickly to adapt to different learning
experiences.

•

Intentional: designed to support student learning experiences.

•

Technological: helps support or introduce different technologies.



ACTIVITY
WATCH
Watch Lene Jensby Lange talk about ideas to hack your learning space:
Link: https://www.youtube.com/watch?v=-D9OCe2HbfU&

What she says…
“A lot of teachers might say “I don’t have any money to do anything about
my learning spaces,” or “my classroom is so small so I can’t do anything”.
But, often the question is not what you have to add and all the new stuff you
need to buy, it's what you need to take out of the room and it’s rethinking
what you are trying to communicate from the spaces. So look at the space
as a swiss army knife for learning, what do you need to know and how can
you swiftly change that, how can you create spaces that are agile and suited
as a tool for the teacher? Often you can take some of the furniture out and
you can look at the corridors, the corners and the basement, every school I
know they do have furniture that is not being used that could be used in a
different way. The students could help recreate the furniture, you can
reshape it, it doesn't have to be new, because that's not important at all. So,
look at what you have and be creative and innovative. The most important
part is to talk about what learning should look like in your school.”



LoopMe Group Forum Task 2.3
Brainstorming with students
The Group Forum in LoopMe is a space to meet and reflect with other
participants on the course. Go there and share your results of the following task:
PLAN: Plan a simple brainstorming activity with your students on how to
improve their learning environment – either online or classroom.
Think about:
• Using different physical spaces or online spaces/tools for learning
• Helping students work with others differently
• Using time differently
GROUP FORUM REPORT: Share with colleagues in the Group Forum – you also
should provide feedback on others’ contributions.

Forum link: LoopMe

LoopMe Individual Task 2.3
Learning environments
ACT: Implement your plan in one of the following ways:
1.

Do this activity with a colleague – share ideas on how to create an
empowering learning environment

2.

Do this brainstorming activity with your learners. Share the three ideas that
are most popular with your learners e.g. using a simple voting technique

After conducting this exercise, reflect on the following questions.
• What was expected?
• What was unexpected?
• What ideas could you use?



TRAINER REPORT: Share your reflections on the development of this plan with

your trainer here in LoopMe.
[In LoopMe, click on ‘report’ to start your reflection loop]



